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Annotatsiya. CEFR A2 darajasida tinglash tushunishi boshlang‘ich EFL/ESL o‘quvchilari uchun cheklangan lingvistik resurslar va kognitiv qayta ishlash talablari tufayli katta qiyinchilik tug‘diradi. Ushbu tadqiqot o‘quvchilarning fikrlari, sinf kuzatuvlari va CEFR ga mos tadqiqotlarning sifatli sintezi orqali asosiy muammolarni o‘rganadi: lingvistik to‘siqlar (tez/bog‘langan nutq, qisqartirilgan shakllar, noma’lum so‘z boyligi va aksentlar), kognitiv muammolar (segmentatsiya qiyinligi, ishchi xotira yuklanishi), psixologik omillar (tashvish va hafsalasi pir bo‘lish) va pedagogik bo‘shliqlar (darajaga mos ta’sir etishning yetishmasligi). A2 o‘quvchilari oddiy suhbatlarning 40-60% ini tushunishadi, salomlashish yoki yo‘l so‘rash kabi mavzularda qiynalishadi. Muhokamada so‘z boyligini oldindan o‘rgatish, pastdan yuqoriga dekodlash mashqlari, qo‘llab-quvvatlash bilan takroriy tinglash va tabiiy nutqqa bosqichma-bosqich ta’sir etish kabi samarali strategiyalar ta’kidlanadi.
Kalit so'zlar: A2 darajasi, CEFR A2, tinglash ko‘nikmalari, boshlang‘ich o‘quvchilar, EFL qiyinchiliklari, elementar ingliz tili, nutq tezligi, so‘z boyligi cheklanganligi, bog‘langan nutq, notanish aksentlar, tinglash tushunishi, haqiqiy materiallar, strategiya o‘rgatish, pastdan yuqoriga qayta ishlash  
Аннотация. Понимание на слух на уровне CEFR A2 представляет значительные трудности для начинающих изучающих EFL/ESL из-за ограниченных лингвистических ресурсов и когнитивных требований к обработке. Исследование изучает ключевые проблемы через качественный синтез восприятий учащихся, классных наблюдений и исследований, соответствующих CEFR, выделяя лингвистические барьеры (быстрая/связная речь, редуцированные формы, неизвестная лексика, акценты), когнитивные проблемы (трудности сегментации, перегрузка рабочей памяти), психологические факторы (тревожность, фрустрация) и педагогические пробелы (недостаток градуированного воздействия). Учащиеся A2 часто понимают лишь 40–60% простых диалогов, испытывая сложности с повседневными темами вроде приветствий или указаний пути. В обсуждении подчеркиваются эффективные стратегии: предварительное обучение лексике, упражнения bottom-up декодирования, повторное прослушивание с поддержкой и постепенное знакомство с естественной речью для развития автоматизма и уверенности.
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Abstract. Listening comprehension at CEFR A2 level presents significant difficulties for beginner EFL/ESL learners due to limited linguistic resources and cognitive processing demands. This study explores key challenges through a qualitative synthesis of learner perceptions, classroom observations, and CEFR-aligned research, identifying linguistic barriers (e.g., fast/connected speech, reduced forms, unknown vocabulary, and accents), cognitive issues (e.g., segmentation difficulties, working memory overload), psychological factors (e.g., anxiety and frustration), and pedagogical gaps (e.g., insufficient graded exposure). A2 learners often comprehend only 40-60% of simple dialogues, struggling with everyday topics like greetings or directions. The discussion emphasizes effective strategies such as pre-teaching vocabulary, bottom-up decoding exercises, repeated listening with supports, and gradual exposure to natural speech to build automaticity and confidence.
Keywords: A2 level, CEFR A2, listening skills, beginner learners, EFL challenges, elementary English, speech speed, vocabulary limitations, connected speech, unfamiliar accents, listening comprehension, authentic input, strategy training, bottom-up processing  
Introduction
Listening is one of the core receptive skills in foreign language learning and serves as the main channel for receiving comprehensible input, especially at the beginner (A2) level according to the Common European Framework of Reference (CEFR). At A2, learners are expected to understand very basic phrases and expressions concerning immediate concrete needs (e.g., simple greetings, directions, shopping, personal information). However, many A2 students consider listening their weakest skill due to the transient nature of spoken language, limited lexical and phonological knowledge, and the cognitive load of processing input in real time without the possibility of re-reading. Common complaints include “everything is too fast,” “I don’t know the words,” and “I can’t catch the sounds.” These difficulties often result in frustration, reduced motivation, and slower progress toward communicative competence. The present paper aims to systematically identify and discuss the major challenges A2-level students face in developing listening skills and to suggest practical implications for classroom instruction.
Methodology
This study adopts a qualitative research design based on thematic synthesis of secondary sources. Data were drawn from:
Published research articles and doctoral dissertations on beginner/EFL listening difficulties;
CEFR-aligned teaching guides and learner perception studies (e.g., Cambridge English, British Council materials);
Classroom observation reports and survey findings from A2-level contexts (secondary schools, language centers, university preparatory programs). No new primary data were collected. Instead, recurring themes were extracted and categorized into linguistic, cognitive, psychological, and pedagogical/environmental dimensions using thematic analysis. Sources were selected for relevance to elementary (A2) learners and published between 2000 and 2025.
RESULTS Analysis identified four principal categories of challenges:
Linguistic Barriers
Fast or natural speech rate (even slowed recordings feel rapid to beginners);
Connected speech phenomena (linking, elision, assimilation, reduction: e.g., “wanna,” “gonna,” weak forms of “to/of/and”);
Limited vocabulary and failure to recognize known words in context;
Unfamiliar accents and intonation patterns.
Cognitive and Processing Difficulties
Inability to segment continuous speech stream into individual words;
Working memory overload while simultaneously decoding sounds, recognizing words, and constructing meaning;
Difficulty identifying main ideas versus distracting details (partial comprehension often 40–60% in simple exchanges).
Psychological and Affective Factors
High anxiety and fear of misunderstanding leading to mental blocks;
Frustration and demotivation after repeated failures;
Low self-confidence and negative beliefs about own listening ability.
Pedagogical and Environmental Issues
Over-dependence on very slow, unnaturally clear “classroom English”;
Insufficient exposure to graded authentic or semi-authentic materials;
Lack of repeated listening opportunities and visual/transcript scaffolding;
Limited strategy instruction for beginners.
Discussion
 The findings confirm that A2 listening difficulties are predominantly bottom-up in nature: learners struggle first with sound-to-meaning decoding rather than higher-level comprehension. Linguistic barriers (especially connected speech and speed) create the foundation for cognitive overload, which in turn triggers psychological reactions such as anxiety and avoidance. Pedagogical practices that rely heavily on artificial slowing actually delay the development of automaticity needed for real-world listening. Effective solutions should therefore combine:
Pre-listening vocabulary and phrase activation;
Explicit bottom-up training (phoneme/grapheme discrimination, dictation, chunk recognition);
Scaffolded repeated listening (with pictures, subtitles, slowed-then-normal speed);
Low-anxiety task design (e.g., listen-and-match, listen-and-draw);
Gradual exposure to natural speech and different accents. Such an approach can reduce affective filters, enhance perceptual automaticity, and support smoother transition from A2 to B1.
Conclusion
 A2-level students face multifaceted and interdependent challenges in developing listening skills, with connected speech, vocabulary gaps, processing overload, anxiety, and inadequate instructional materials being the most prominent. These barriers often limit comprehension to 40–60% even in basic interactions, hindering overall language progress. Addressing them requires a balanced, systematic pedagogy that starts with controlled, supported practice and gradually moves toward more authentic input. By implementing explicit strategy training, repeated exposure, and confidence-building activities, teachers can significantly improve A2 learners’ listening competence and motivation, laying a stronger foundation for independent communication at higher levels.
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