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Abstract. This study investigates the effect of similar-sounding words on A2-level learners’ listening comprehension. Listening is one of the most challenging skills for foreign language learners, especially when words sound similar in pronunciation. The research was conducted with 14 A2-level learners who were divided into an experimental group and a control group. The experimental group received instruction supported by visual aids, pictures, demonstrations, and online quizzes and puzzles, while the control group was taught using traditional methods and worksheets. The results indicate that learners exposed to multimedia-based instruction demonstrated better listening comprehension and higher engagement compared to those taught through traditional methods. The findings suggest that using visual and interactive materials can reduce confusion caused by similar-sounding words and improve listening comprehension.
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Аннотация. Данное исследование направлено на изучение влияния сходно звучащих слов на навыки аудирования учащихся уровня A2. Аудирование является одним из самых сложных аспектов изучения иностранного языка, особенно когда слова имеют схожее произношение. В исследовании приняли участие 14 учащихся уровня A2, которые были разделены на экспериментальную и контрольную группы. Экспериментальная группа обучалась с использованием наглядных материалов, изображений, онлайн-викторин и пазлов, в то время как контрольная группа обучалась традиционным методом с использованием рабочих листов. Результаты показали, что учащиеся экспериментальной группы продемонстрировали более высокий уровень понимания на слух и мотивации. Исследование подтверждает эффективность интерактивных и визуальных методов обучения при работе со сходно звучащими словами.
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Annotatsiya. Ushbu tadqiqot A2 darajadagi o‘quvchilarning tinglab tushunish ko‘nikmalariga o‘xshash talaffuz qilinadigan so‘zlarning ta’sirini o‘rganishga qaratilgan. Tinglab tushunish chet tilini o‘rganishda eng murakkab ko‘nikmalardan biri bo‘lib, ayniqsa talaffuzi bir-biriga yaqin bo‘lgan so‘zlar o‘quvchilarda qiyinchilik tug‘diradi. Tadqiqot 14 nafar A2 darajadagi o‘quvchi bilan olib borildi. O‘quvchilar tajriba guruhi va nazorat guruhiga bo‘lindi. Tajriba guruhiga dars jarayonida rasmlar, ko‘rgazmalar, onlayn viktorinalar va puzzllar yordamida ta’lim berildi, nazorat guruhiga esa an’anaviy usulda dars o‘tilib, faqat worksheetlardan foydalanildi. Natijalar shuni ko‘rsatdiki, interaktiv va vizual materiallardan foydalangan o‘quvchilar tinglab tushunishda yaxshiroq natijalarga erishdilar. Ushbu tadqiqot multimedia vositalari o‘xshash talaffuz qilinadigan so‘zlar sababli yuzaga keladigan chalkashliklarni kamaytirishini ko‘rsatadi.
Kalit so‘zlar: tinglab tushunish, o‘xshash talaffuzli so‘zlar, A2 daraja, interaktiv ta’lim, chet tili.
Introduction
Listening comprehension is considered one of the most essential yet challenging skills in learning a foreign language. For learners at the A2 level, listening often causes significant difficulty due to limited vocabulary knowledge, lack of phonological awareness, and insufficient exposure to authentic spoken language. Among the major challenges in listening comprehension, the presence of similar-sounding words plays a crucial role in causing misunderstanding and confusion. Words with close pronunciation, minimal pairs, or similar stress and intonation patterns may negatively affect learners’ ability to correctly interpret spoken messages.
At the A2 level, learners are expected to understand frequently used expressions related to areas of immediate relevance; however, similar-sounding words often interfere with this process. Learners may misinterpret key information, confuse meanings, or fail to recognize familiar words in spoken texts. This problem becomes more serious when traditional teaching methods rely mainly on audio materials and worksheets without sufficient visual or contextual support. As a result, learners may lose confidence and motivation during listening activities. Recent developments in language teaching methodology emphasize the importance of using visual aids, multimedia resources, and interactive activities to support listening comprehension. The integration of pictures, demonstrations, online quizzes, and puzzles can help learners associate sounds with meanings more effectively. Such tools are particularly beneficial when teaching similar-sounding words, as they provide contextual clues that reduce cognitive load and enhance comprehension.
This study aims to investigate the effect of similar-sounding words on A2 learners’ listening comprehension and to compare the effectiveness of traditional teaching methods with multimedia-supported instruction. By examining the performance of control and experimental groups, the research seeks to determine whether interactive and visual teaching techniques can improve learners’ ability to distinguish similar-sounding words and enhance overall listening comprehension.
Methology
This study was conducted using an experimental research design to investigate the effect of similar-sounding words on A2 learners’ listening comprehension. The research compared two different teaching approaches: traditional instruction and multimedia-supported instruction. The main purpose of the study was to determine whether the use of visual and interactive materials could help learners better understand spoken language containing similar-sounding words.
The participants of the study were 14 A2-level learners studying English as a foreign language. All learners had similar educational backgrounds and comparable levels of English proficiency. The learners were divided into two groups: an experimental group consisting of 6 learners and a control group consisting of 8 learners. Both groups were taught by the same teacher in order to maintain consistency in teaching style and lesson delivery. The instructional content for both groups focused on listening activities that included similar-sounding words, which are known to cause difficulties for lower-level learners. The control group was taught using a traditional teaching approach. During the lessons, learners listened to audio recordings and completed a worksheet designed to check their listening comprehension. No additional visual aids or interactive materials were provided for this group.
In contrast, the experimental group received instruction supported by multimedia and interactive materials. Pictures and visual demonstrations were used before and during listening activities to provide contextual support and help learners associate sounds with meaning. After the listening tasks, online quizzes and interactive puzzles were used to reinforce comprehension and help learners distinguish between similar-sounding words. These activities were designed to increase learner engagement and reduce confusion during listening.
The study was carried out during regular English listening lessons. Both groups were exposed to the same listening topics and audio materials; however, the method of instruction differed. The experimental group followed a more interactive and learner-centered approach, while the control group followed a traditional worksheet-based approach. Data were collected through listening comprehension tests administered at the end of the instructional period. The tests included tasks such as selecting correct answers, identifying words, and distinguishing between similar-sounding words. Classroom observation was also used to evaluate learner participation and engagement during the lessons.
The collected data were analyzed by comparing the listening comprehension performance of the experimental and control groups. The learners’ results were examined to identify differences in their ability to understand spoken texts and recognize similar-sounding words. The analysis aimed to determine the effectiveness of multimedia-supported instruction in improving A2 learners’ listening comprehension.
Results
The results of the study indicate a noticeable difference between the experimental and control groups in terms of listening comprehension performance. Before the instructional intervention, both groups demonstrated relatively similar levels of listening comprehension, with no significant differences observed in their pre-test results. After the instructional period, the experimental group showed a substantial improvement in recognizing and distinguishing the target vowel sounds /ɪ/ and /iː/ in listening tasks. Out of 6 learners in the experimental group, approximately 83% demonstrated a clear improvement in identifying minimal pairs such as sit–seat and ship–sheep in post-test activities. Only about 17% of the learners showed minor difficulties, mainly in fast speech contexts.
In contrast, the control group, consisting of 8 learners who received traditional instruction, showed more limited progress. Post-test results revealed that around 50% of the control group learners demonstrated slight improvement in listening comprehension, while the remaining 50% continued to confuse similar-sounding words containing the target vowel sounds. Overall listening comprehension accuracy in the experimental group increased by approximately 35%, whereas the control group showed an improvement of only about 15%. These findings suggest that multimedia-supported instruction had a stronger positive effect on learners’ ability to perceive and understand similar-sounding words in spoken English.
Discussion
The findings of this study demonstrate that multimedia-supported instruction had a significant positive effect on A2 learners’ listening comprehension. The experimental group outperformed the control group in identifying and distinguishing similar-sounding words, which highlights the importance of instructional methods in developing listening skills. One key factor contributing to the success of the experimental group was the use of visual support. Pictures and visual demonstrations helped learners establish clearer connections between spoken forms and meanings. By combining auditory input with visual elements, learners were better able to differentiate between similar vowel sounds, such as /ɪ/ and /iː/, which are often problematic at lower proficiency levels.
Furthermore, the inclusion of interactive activities increased learner engagement and concentration. Activities such as puzzles and online quizzes required active participation and encouraged learners to focus more carefully on listening tasks. This active involvement supported deeper processing of the listening material and improved learners’ ability to recognize similar-sounding words in spoken texts.
In contrast, the control group showed only moderate improvement. Traditional listening activities based on audio recordings and worksheets provided limited support for learners struggling with phonological differences. Without visual or interactive reinforcement, learners continued to experience difficulties, particularly when listening to longer or faster spoken texts.
Overall, the results of the study are consistent with previous research that emphasizes the effectiveness of multimedia and learner-centered approaches in listening instruction. Despite the positive outcomes, the small sample size remains a limitation of the study. Future research involving a larger number of participants and a longer instructional period would provide more reliable and generalizable findings.
Conclusion
In conclusion, this study examined the effect of teaching similar-sounding vowel sounds (/ɪ/ and /iː/) on A2 learners’ listening comprehension. The findings demonstrated that learners who were taught through interactive and visually supported methods showed greater improvement in distinguishing similar-sounding words than those who received traditional worksheet-based instruction. The use of pictures, demonstrations, online quizzes, and puzzles increased learners’ engagement and helped them develop better phonological awareness.
Overall, the results suggest that incorporating multimodal and interactive teaching techniques into listening lessons can significantly enhance A2 learners’ listening comprehension. Therefore, English language teachers are encouraged to move beyond traditional methods and integrate visual and digital tools when teaching problematic vowel sounds.
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