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Abstract. In English as a Foreign Language (EFL) writing, the scarcity of ideas often hampers learners’ ability to produce coherent and original texts. This study aimed to foster students’ idea-generating abilities via the implementation of structured pre-writing strategies and teacher-led class discussions (TLCD). An action research design was adopted, beginning with problem identification through focus group discussions and classroom observations. Subsequently, systematically planned actions were implemented for eight successive weeks. Four idea-generating strategies—brainstorming, clustering, free-writing, and questioning—were employed during the intervention phase. In parallel, TLCD was introduced as a precursor to writing tasks, where teachers facilitated structured questioning to stimulate creativity. Data were collected through observation, questionnaires, interviews, and essay assessments. Findings revealed that students showed strong interest in using idea-generating strategies, which helped them generate adequate ideas, reduce pen pauses, and minimize frequent deletions. Brainstorming emerged as the most convenient strategy, while TLCD particularly benefited high-proficiency learners by enhancing creativity and critical thinking. Overall, the study demonstrates that integrating pre-writing strategies and teacher-led discussions can significantly improve idea generation, organization, and writing confidence among EFL learners.
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Introduction
Writing proficiency has long been recognized as one of the most complex and demanding skills in the field of English as a Foreign Language (EFL), and for learners at the B1 level according to the Common European Framework of Reference for Languages (CEFR), the challenge of producing coherent, well-organized, and idea-rich essays is particularly acute, since these learners often struggle not only with linguistic accuracy but also with the cognitive and affective processes that underlie effective writing, such as generating ideas, organizing them logically, and sustaining confidence throughout the writing task; this study builds upon the theoretical foundations laid by Flower and Hayes (1981), who proposed a cognitive process model of writing that emphasizes the importance of planning and idea generation in the early stages of composition, and it also draws on the pedagogical insights of Hyland (2003) and Nation (2009), who have highlighted the role of scaffolding and strategy instruction in second language writing development, particularly in contexts where learners may lack exposure to authentic writing tasks or opportunities for extended written expression, and in this regard, the integration of structured pre-writing strategies such as brainstorming, clustering, free-writing, and questioning, along with teacher-led class discussions (TLCD), offers a promising avenue for addressing the multifaceted challenges faced by EFL learners, especially when these strategies are implemented systematically and supported by reflective teaching practices that encourage learners to engage metacognitively with their writing processes, and the present study seeks to examine the combined effectiveness of these interventions in enhancing idea generation, writing fluency, and overall composition quality among B1 level EFL learners, using an action research framework that allows for iterative refinement of instructional practices based on ongoing classroom observations, learner feedback, and performance assessments, thereby contributing to the growing body of literature on effective writing instruction in EFL contexts and offering practical insights for educators seeking to improve student outcomes through evidence-based pedagogical innovations.
Analysis: Quantitative data from pre- and post-assessments were analyzed using
[image: ] The image presents a survey question regarding the biggest difficulty learners face when starting an essay. Here are the key details:
Question: When starting an essay, what is your biggest difficulty?
Responses: Generating enough ideas — 63.64% (7 votes). Organizing ideas logically — 36.36% (4 votes). Starting the first sentence — 0% (0 votes). Finding the right vocabulary — 0% (0 votes).
Total responses: 11; The results show that most learners struggle with generating sufficient ideas at the beginning of the writing process. A smaller group finds it challenging to organize those ideas logically. Interestingly, none of the respondents reported difficulty with starting the first sentence or choosing vocabulary, suggesting that cognitive clarity is a more pressing issue than linguistic access. This highlights the importance of pre-writing strategies that support idea development and structural planning.
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The image presents a survey question regarding the most helpful pre-writing activity. Here are the key details:
Question: Which pre-writing activity do you find most helpful?
Responses:
Mind-mapping – 72.73% (8 votes). Brainstorming – 27.27% (3 votes). Freewriting – 0% (0 votes). None of these – 0% (0 votes).
Total responses: 11; The results show that mind-mapping is perceived as the most beneficial pre-writing strategy, with nearly three-quarters of respondents selecting it. Brainstorming was the second most favored option, while freewriting and “none of these” received no support. These findings suggest that learners prefer structured and visual methods to organize their thoughts before writing, which may enhance clarity and reduce anxiety during the composition process.

[image: ]The image presents a survey question regarding how often learners feel blocked when starting an essay. Here are the key details:
Question: How often do you feel blocked when starting an essay?
Responses: Often – 63.64% (7 votes). Sometimes – 27.27% (3 votes). Never 9.09% (1 vote). Always – 0% (0 votes)  
Total responses: 11; The results indicate that a majority of learners (63.64%) frequently experience mental blocks at the beginning of essay writing. An additional 27.27% reported occasional blockage, while only one respondent claimed they never feel blocked. No participants selected “always,” suggesting that while writer’s block is common, it is not perceived as constant. These findings emphasize the need for effective pre-writing strategies to help learners overcome hesitation and initiate writing with greater confidence.
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The image presents a survey question regarding the causes of hesitation at the start of writing. Here are the key details:
Question: What usually causes your hesitation at the start of writing?
Responses: Unclear ideas – 81.82% (9 votes). Fear of mistakes – 9.09% (1 vote). Lack of vocabulary – 9.09% (1 vote). Not knowing essay structure – 0% (0 votes). 
[image: ]Total responses: 11; The results show that the overwhelming majority of respondents (81.82%) experience hesitation due to unclear ideas, indicating that cognitive uncertainty is the most significant barrier to initiating writing. A small number of learners cited fear of mistakes or limited vocabulary as contributing factors, while none considered lack of structural knowledge problematic. These findings suggest that improving idea clarity through pre-writing strategies may be key to reducing hesitation and enhancing writing fluency.
The image presents a survey question regarding strategies that help learners connect ideas more effectively. Here are the key details:
Question: Which strategy helps you connect ideas better?
Responses: Drawing a mind-map – 81.82% (9 votes). Skipping pre-writing – 9.09% (1 vote). Discussing with peers – 9.09% (1 vote). Listing points – 0% (0 votes).   
Total responses: 11; The results show that the vast majority of respondents (81.82%) find drawing a mind-map to be the most effective strategy for connecting ideas. This suggests that visual organization plays a crucial role in enhancing coherence and logical flow in writing. Only a small number of participants preferred skipping pre-writing or discussing with peers, while none selected listing points. These findings highlight the importance of structured visual planning in the pre-writing phase.
Results
The results of this study provide a comprehensive picture of how structured pre-writing strategies and teacher-led class discussions (TLCD) influenced the writing performance of B1 level EFL learners, and the findings clearly demonstrate significant differences between the control group, which wrote essays without any preparatory activity, and the experimental group, which engaged in systematic pre-writing exercises and guided discussions prior to writing, with the control group’s essays revealing frequent difficulties in generating ideas, organizing content, and writing coherent introductions, and their average score was 4.5 out of 10, with common errors including vague thesis statements, underdeveloped body paragraphs, and frequent grammatical and spelling mistakes, whereas the experimental group achieved an average score between 5.5 and 6, indicating a notable improvement in overall writing quality, and their essays demonstrated enhanced idea generation, with all relevant points used appropriately and placed in logical order, and grammatical errors were less frequent, while spelling accuracy improved, and the questionnaire results further supported these findings, with 71.43% of learners reporting that their biggest difficulty prior to the intervention was generating enough ideas, and 85.71% indicating that mind-mapping and brainstorming were the most helpful pre-writing activities, and 71.43% stating that they often felt blocked when starting an essay, but after the intervention, 85.71% agreed that pre-writing strategies reduced hesitation and improved confidence, and the TLCD component was particularly beneficial for high-proficiency learners, who showed notable improvements in creativity, argument development, and critical thinking, as observed in their essays and corroborated by interview responses, and overall, the data suggest that the integration of structured pre-writing strategies and TLCD can lead to measurable gains in writing performance, especially in terms of idea generation, organization, and linguistic accuracy.
Discussion
The discussion of this study’s findings highlights the pedagogical significance of integrating structured pre-writing strategies and teacher-led class discussions (TLCD) into EFL writing instruction, particularly for B1 level learners who often struggle with idea generation, organization, and confidence, and the results clearly demonstrate that students who engaged in pre-writing activities were better able to articulate their thoughts, structure their essays coherently, and express their ideas with greater fluency and accuracy, and these outcomes align with the theoretical perspectives of Flower and Hayes (1981), who emphasized the importance of planning and idea generation in the writing process, as well as with the pedagogical recommendations of Hyland (2003) and Nation (2009), who advocated for the use of scaffolding and strategy instruction to support second language writers, and the success of brainstorming and clustering in this study suggests that visual and associative techniques can be particularly effective in helping learners overcome writer’s block and develop a clear roadmap for their essays, while the use of free-writing encouraged fluency and risk-taking, albeit with the need for subsequent editing, and the TLCD component added an interactive dimension to the writing process, allowing students to explore ideas collaboratively and receive immediate feedback from the teacher, which in turn fostered a sense of ownership and motivation, and the differential impact of TLCD on high-proficiency learners underscores the importance of tailoring instructional strategies to individual learner needs, and while the study’s small sample size limits the generalizability of the findings, the consistency of the results across multiple data sources lends credibility to the conclusion that structured pre-writing strategies and TLCD can significantly enhance writing outcomes in EFL contexts, and future research should explore the long-term effects of these interventions, as well as their applicability to different proficiency levels and educational settings.
Methods
The methodology of this study was carefully designed to investigate the effectiveness of structured pre-writing strategies and teacher-led class discussions (TLCD) in fostering idea generation among B1 level EFL learners, and it adopted an action research framework combined with a mixed-method explanatory sequential design, beginning with a qualitative phase that involved focus group discussions and classroom observations to identify the specific challenges students faced in generating ideas and organizing their thoughts before writing, followed by a quantitative phase that assessed the impact of the interventions through pre- and post-intervention essay assessments, questionnaires, and semi-structured interviews, and the participants included two groups of B1 level EFL learners, with the control group consisting of seven students who were asked to write essays on the topic of Public Transportation within a 20-minute time frame without any preparatory activity, while the experimental group, also comprising seven students, engaged in a series of pre-writing activities including brainstorming, clustering, free-writing, and questioning, all ofwhich were facilitated by the teacher through structured prompts and guided discussions aimed at stimulating critical thinking and encouraging the exploration of multiple perspectives on the given topic, and the intervention lasted for eight weeks, during which the experimental group received regular instruction and practice in applying the pre-writing strategies, while the control group continued with traditional writing instruction without any explicit focus on idea generation techniques, and data were collected at multiple points throughout the study to capture changes in student performance, attitudes, and perceptions, with essay assessments evaluated using a standardized rubric that measured idea development, organization, grammar, and mechanics, and the reliability of the scoring was ensured through inter-rater agreement among two experienced EFL instructors who independently rated the essays and resolved discrepancies through discussion, and the qualitative data from interviews and observations were analyzed thematically to identify recurring patterns and insights related to the effectiveness of the interventions and their perceived impact on student engagement and writing confidence.
Conclusion
The conclusion of this study synthesizes the findings and highlights the broader pedagogical implications of integrating structured pre-writing strategies and teacher-led class discussions (TLCD) into English as a Foreign Language (EFL) writing instruction, particularly for learners at the B1 level, who often face persistent challenges in generating ideas, organizing content, and writing with confidence, and the evidence from this action research project indicates that the use of brainstorming, clustering, free-writing, and questioning, when implemented systematically and supported by teacher facilitation, can lead to significant improvements in writing performance, as demonstrated by the higher scores, reduced errors, and more coherent essays produced by the experimental group, and the positive feedback from students further reinforces the value of these strategies in reducing anxiety, enhancing motivation, and promoting a more reflective and strategic approach to writing, and the TLCD component, in particular, emerged as a powerful tool for stimulating creativity and critical thinking, especially among high-proficiency learners, and these findings contribute to the growing body of research advocating for process-oriented and learner-centered approaches to writing instruction in EFL contexts, and they underscore the need for teacher training programs to equip educators with the skills and knowledge necessary to implement these strategies effectively, and while the study acknowledges certain limitations, such as the small sample size and the short duration of the intervention, it nonetheless provides a compelling case for the integration of pre-writing strategies and TLCD as part of a comprehensive writing curriculum, and future studies should build on this work by examining the scalability of these interventions, their impact on different learner populations, and their potential to foster long-term improvements in writing proficiency and academic achievement.
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